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“Literacy is a bridge from misery to hope. It is a tool for daily life in modern society. It is a bulwark against poverty, and a building block of development, an essential complement to investments in roads, dams, clinics and factories. Literacy is a platform for democratization, and a vehicle for the promotion of cultural and national identity. Especially for girls and women, it is an agent of family health and nutrition. For everyone, everywhere, literacy is, along with education in general, a basic human right.... Literacy is, finally, the road to human progress and the means through which every man, woman and child can realize his or her full potential.”

Kofi Annan
Preface

Feminist theory suggests that men and women should be equal but women are not often provided with the same opportunities for advancement as their male counterparts. This fact is obvious and the unjust results of it were prevalent as early as the turn of the 20th century when African American families transitioned from Southern to Northern states in order to identify better housing and job opportunities. While such opportunities were available for these families, many soon found that they were not as significant as originally advertised. First, job opportunities were promoted specifically to men; most women worked for little or nothing as home care providers (2002). Second, most families were uneducated or had limited education. They were not encouraged to go back to school, and because the job opportunities seemed plentiful enough to provide for their families, most of them found that further schooling wasn’t necessary.

For the Adult Basic Educators currently instructing the offspring  of this movement, several questions arise. What’s the best way to teach a woman to read when she has never set foot into a high school or middle school classroom? How can we teach women to read, especially when they have been out of school for more than fifty years? As Adult Basic Educators, how can we develop reading instruction that is meaningful, interesting, and empowering to the woman that did not have the opportunity to reenter a classroom setting as a result of her migration to the North from the South following the Great Migration? This report looks at the impact of The Great Migration on the literacy levels of women in Indiana following World War I and what Adult Basic Educators can do in order to develop a reading curriculum that empowers the female offspring of this historical milestone based upon Lippincott’s Reading Curriculum. 
Understanding Early Reading Research
From 1930 until 1960, a series of reading research began which resulted in a series of reading methods including Basal Reading Instruction (low phonics emphasis), Lippincott’s Reading Instruction (high phonics emphasis), and the Bank Street Reading Curriculum (high phonics instruction based upon urban life). Reading research during this time period resulted in the following theories:

· “The process of reading should be defined broadly to include as major goals, right from the start, not only word recognition, but also comprehension and interpretation, appreciation, and application of what is read to the study of Personal and Social Problems” (Chall, 1966, 14)

· “The student should start with “meaningful reading” of whole words, sentences, and stories as closely geared to his or her own experiences and interests as possible” (Chall, 1966, 14).

· “After the student recognizes “at sight” about fifty words, he should begin to study, through analyzing words, the relationship between the sounds in spoken words (phonemes) and the letters representing them (graphemes)” (Chall, 1966, 15).

· “Instruction in phonics and others means of identifying words should be spread over the six years of elementary school” (Chall, 1966, 15).

· “Phonics should be integrated with meaningful connected reading” (Chall, 1966, 15).

· The words introduced to the reader should be based upon the reader’s prior knowledge (1966).

These principles are based upon both research and theory. Most of the principles imply that reading instruction should not only be based heavily upon sound-letter phonics instruction but the student’s personal experiences as well. From these principles several reading curriculums were established that focus on both phonics instruction and real-life experiences.

How Can I Develop A Program Based Upon My Student’s Background?

Developing lesson plans and worksheets based solely upon your student’s past experiences may take a lot of work but it’s well worth it, especially if it will help your student to remain engaged. The following is a bit of information about the history of some of my students and how I integrated the impact of both The Great Migration and Lippincott’s Reading Curriculum into classroom discussions in order to develop materials that not only encourage reading but also highlights their past experiences. The information is preceded by several activities. Feel free to incorporate the activities as you see fit. The goal of this paper is to explore how Adult Basic Educators can transform their current learning materials in order to empower the female offspring of this monumental change in American history to read and write with fluency, to reflect upon the experiences of their past, and to provide a safe place for them to both learn and express themselves. Many factors often come between uneducated women and their desire to attain education like the time that classes start, childcare, and the cost of tuition. However, by first identifying the needs of each student, we can better identify ways to assist them. 

The Great Migration  and Indiana

In 1869 Indiana state legislation demanded that African Americans attend segregated schools (2003). By 1877, laws were amended so that school officials could choose whether or not they wanted their schools to remain segregated (2003). Many supremacy groups enforced that schools remain segregated. However, desegregated schools were composed of more qualified educators, valuable educational materials, and well-kept classrooms.

The condition of Indiana’s education system greatly impacted many the African Americans who traveled to cities within Indiana from Southern states during the period known as the “Great Migration.” Between 1916 and 1970, six million black Southerners moved to cities in the North and West (2003). The Great Migration is often referred to as the movement that altered the American cultural and political landscape. This transformation in American history provided African Americans with the opportunity to leave the South and start new lives in Northern states. This migration, which began shortly after World War I, was sparked by a major availability of jobs and social opportunities not offered to African Americans during that time in Southern states. Due to the war, there was a major shortage in factory jobs in the North.
As a result of the Great Migration of African Americans moved from Southern to Northern states, school and city officials began to demand that their schools remain segregated. The Great Migration resulted in the transition of nearly 6 million residents of Southern states to Northern states (2003). In Gary, Indiana, by 1908 (2003) a policy for the segregation of elementary schools was enforced.
Making the transition from the North to the South was very alluring for many African Americans, most were either uneducated or had very little education (2003). Everything possible was done in order to lure African Americans to Northern states to work (Lawrence, 2003). “Employers from various northern companies stood on street corners offering train passes to the young, Male, and strong” (Lawrence, 2003). Railroads and steel mills in dire need of workers advertised in local newspapers which often printed the success stories of minorities that were already employed at their facility (2003). The jobs were available to African Americans but with a heavy emphasis on males only, many of which had very limited education (2003). The South had fewer schools than Northern states, lower literacy levels, and limited available services (2003). Most of the males hired were not encouraged to return to school. Opportunities for the African American woman were limited too; many worked as piece workers in the garment industry and others as domestics for very minimum wages, however, it was more than the monies earned in the South (Lawrence, 2003). Although many African American workers were encouraged to move to Northern states, a vast majority were turned away and forced to return to their original homes.

Because these individuals had the opportunity to receive jobs that focused on the skills they had acquired in the South, and were paid more money, many found it unnecessary to return to school. Three years after the Great Migration, literacy levels dropped from 70 to 30 percent, however, a great majority of these uneducated residents had relocated to Northern states (Lawrence, 2003). In 2006, the illiteracy rate among African American women in Indiana, many who made their transformation from the South to the North, is still an obvious dilemma (Sharlonda Waterhouse, 2003). In the pages that follow I will highlight S.A.I.L. (Students Accelerating in Literacy), an Adult Basic Education program that empowers women to read and write fluently based upon their life experiences growing up in the South and making their new homes in the North.

S.A.I.L. Curriculum

Not only are SA.I.L. participants encouraged to learn to read but they are also encouraged to learn the meaning of words and their appropriate usage so that they can gain grammatical competence and lose their self-esteem issues due to their inabilities to read and communicate effectively. Language is only effective when the recipient understands the vocabulary used by the sender (Lawrence, 2004). 

In 2005, a 75 year old woman called and asked me to help her learn to read her Bible and understand it. The very first time that we met together, she poured her heart out about her life in Mississippi, transitioning to Gary, receiving a job at an early age and how that impacted her refusal to return to school although she had not yet completed elementary school. I used her story, the research of Jeanne Chall (Learning to Read), and Lippincott’s Reading Curriculum to develop a program that teaches women to read and write based upon their life experiences. The following highlights the key components of SAIL:

	Instruction Type                 Mode of Curriculum

	Phonics
	worksheet, conversations
	tests

	Vocabulary
	Word maps, KWS chart
	tests

	Comprehension
	worksheets
	books, magazines, newspapers

	Knowledge and Experience
	conversations
	Memos, stories, KWS CHART


Student outcomes are recorded on a daily log sheet and evaluated using a holistic score. For sample lesson plans and worksheets, please see attached.

SAIL EVALUATION MODEL

	Students Name
	Pre-Test Score

Reading and Writing
	Post-Test Score

Reading and Writing
	Reading Fluency Score (prior to program)
	Reading Fluency Score (end of program)
	Attendance

How many sessions has the student missed

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Lesson

Author: Janell Irving

S.A.I.L. STUDENTS ACCELERATING IN LITERACY
TITLE: VOCABULARY AND ITS RELATION TO ME

OVERVIEW: MANY STUDENTS ARE UNABLE TO COGNITIVELY CONNECT WITH NEW DEFINITIONS. BUT AS EARLY READING RESEARCH SUGGESTS, READING CURRICULUM THAT FOCUSES ON REAL LIFE EXPERIENCES EMPOWERS STUDENTS TO LEARN.

PURPOSE: THE PURPOSE OF THIS ACTIVITY IS TO (1) TEACH A STUDENT HOW TO MAKE AN ASSOCIATION BETWEEN VOCABULARY WORDS AND THEIR EVERYDAY LIVES (2) TEACH STUDENTS TO SPELL WORDS CORRECTLY (3) INTRODUCE EDUCATORS TO THE GRAMMATICAL COMPETENCE OF THEIR STUDENTS. AS EARLY READING RESEARCH SUGGESTS, READING CURRICULUM THAT RELATES TO REAL-LIFE EXPERIENCES EMPOWERS STUDENTS TO LEARN

RESOURCES: DICTIONARIES AND THESAURUSES, CHALK BOARD, PAPER AND PENCILS

OBJECTIVES: 

AS A RESULT OF THIS ACTIVITY, THE STUDENT WILL

(1) USE THE DICTIONARY AND THE THESAURUS EFFECTIVELY

(2) BE ABLE TO EXPLAIN A DEFINITION IN HIS OWN WORDS AND WITH A PERSONAL NARRATIVE

ACTIVITIES AND PROCEDURES:

1) PROVIDE STUDENTS WITH A LIST OF VOCABULARY WORDS BASED UPON THEIR “IT’S ALL ABOUT ME WORKSHEET”

STUDENTS GET A DICTIONARY TO LOOK UP THE WORD, TO READ THE DEFINITION TO THE TEACHER ONE ON ONE, TO EXPLAIN THE DEFINITION TO THE TEACHER IN THE STUDENT’S OWN WORDS, TO GIVE A REAL LIFE EXAMPLE OF WHAT THE WORD MEANS.

2) STUDENT MAPS THE WORD ONTO A VOCABULARY WORD MAP.

STUDENTS WILL DEVELOP A PERSONAL NARRATIVE BASED UPON THE WORDS THAT THEY LEARN.

3) TEACHER PRONOUNCES THE VOCABULARY WORD AND ASKS THE STUDENT TO READ THE DEFINITION ALOUD, EXPLAIN WHAT THE DEFINITION ACTUALLY MEANS, AND TO PROVIDE EXAMPLES OF THE MEANING.

4) VOCABULARY TESTS ARE GIVEN TO THE STUDENTS.

5) STUDENTS COMPLETE A PERSONAL NARRATIVE BASED UPON THE WORDS. ESSAYS ARE EVALUATED BASED UPON GRAMMATICAL ERRORS AND SPELLING.

6) STUDENTS READ THEIR ESSAYS ALOUD SO THAT THE EDUCATOR CAN DIAGNOSE DIALECTS AND MISPRONUNCIATIONS

It’s All About Me Vocabulary Word List

What high school did you attend?_______________________________

What was your most enjoyable memory? ________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

(Develop a vocabulary word list based upon the misspelled words in the paragraph.)
Vocabulary Word________________________________

(*Have student look up each word and identify both an antonym and synonym for the words)
Janell Irving, SAIL ©

Jigsaw Sentences About Me

Help students learn vocabulary words and how to write sentences by developing the following chart. You can have your student talk about their life while you write. Use your student’s response to develop a jigsaw sentence puzzle. Cut the boxes neatly and mix them up for the student to put in order.
Beginnings


Middles



Endings
TITLE:    UNDERSTANDING DIALECTS

FOR THE INSTRUCTOR: THINK ABOUT YOUR SPEAKING ABILITIES. ARE THEIR ASPECTS OF IT THAT YOUR FRIENDS AND FAMILY OFTEN COMMENT UPON? DO YOU SAY “LAKE” INSTEAD OF “LIKE.” READ THE FOLLOWING PARAGRAPH TO YOUR STUDENT SLOWLY AND ASK HER TO WRITE AS YOU READ. REVIEW THE PARAGRAPH TO SEE IF YOU DETECT ANY ERRORS DUE TO THE INDIVIDUAL’S DIALECT. REVIEW THE MISSPELLED WORDS ORALLY FOCUSING ON BOTH THEIR DEFINITION AND PRONUNCIATION.

Carolyn reads to her sister all the time. She spends a lot of time on the weekend with her at the children’s library. The two have a wonderful time reading with each other.

As a result of this exercise you will find that sounds vary among English speakers, especially those with dialects. Upon completion of this exercise, review the phonetic alphabet with you students including vowels, diphthongs, and consonant sounds.

CONSONANTS
Ph pill

th till

P  spill

t  still

B bill

d  dill

F fill

o  thin

V villa

o  then

L lily

s  sin

W will

z  zebra

M mill

n  nil

R rent

j(y) yes

r later           kh kill

k skill

g  gill

f(s)shell

z(z) measure

tf( c) chill
dz(j) jelly

n sing

h hill

? Uh_oh!

VOWELS AND DIPHTHONGS
i
beat

I     bit

e
bait

E
bet

ae
bat  


sofa


but

aw
cow

VOWELS AND DIPHTHONGS

aj
buy

j
boy

u
boot


foot

o     boat

   long

a     pot

Antonym





Synonym





We Walked From





We Traveled





Several Miles





East  





From Mississippi.





Yellow Road.








